


TLL 2290 – Research Seminar in Education
Meeting Time: Thursday 4pm-630pm 
Meeting Place: 5602 W.W. Posvar Hall
Professor: Loretta Fernandez, Ph.D.
Email: lof7@pitt.edu
Office Hours: By appointment
Course Description 
The field of education has always learned from experience, effective teachers share their knowledge of the classroom and classroom strategies to improve teaching. Nevertheless, educators often adopt strategies in an anecdotical way, not doing an accurate action research study of the strategies proposed but simply telling their subjective impressions. Through this course you will learn how to do research in the application of strategies in a more rigorous approach that allows you to draw conclusions and reflect on the results and particularly communicate to other professional the findings of your research. The dissemination of thorough classroom results, through publications, presentations, posters, etc., is essential to improve classroom practice and the teaching and learning processes. Research requires teachers to attend to reality, and this involves perceiving what is actually occurring as opposed to what we believe is occurring. This is not always a simple task. Part of being attentive to reality involves being conscious of bad faith (our ability to assert a particular belief as universal knowledge), remaining open to alternative perspectives that may contradict what we believe, and grappling with multiple forms of evidence. When research is conducted poorly, it can result in generalizations that are based on misinformation and inaccurate perceptions of reality which, in turn, can result in miseducation. When research is conducted well, it can produce knowledges that assist us in learning about ourselves, about others, and about making decisions regarding how we can all live well together.  

This course serves as a capstone course for anyone seeking the MEd degree in the school of
Education at the University of Pittsburgh. Courses in research methodology and/or disciplined inquiry are established by the
department as prerequisites to this course. 

This course is designed around five goals: 
1) providing a space in which we can pursue your own research project
2) considering how your classroom research could contribute to issues of equity, social justice, engagement, and agency
3) providing and receiving extensive feedback at different stages of the writing process
4) discussing some of the challenges related to research methodology throughout the process of conducting our own research
5) disseminating your research to create and reinvent communities of inquiry


Course Overview/Objectives
In this course, we will discuss and engage with the following:
1) Selecting and describing an educational problem/challenge/question you are interested in
2) Conducting a review of the literature which has discussed that problem/challenge
3) Positioning yourself as a researcher and understanding stance, ethical, and social justice issues
4) Performing research in the field that addresses your unique research question based 
5) Describing our approach (method and methodology) to answering the research question
6) Collecting evidence (data) corresponding to your research question
7) Offering a theoretical framework to guide data analysis
8) Drawing conclusions and providing recommendations based on the evidence
9) Offering potential pathways to continue or do related investigations based on what the research has revealed. 
10) Disseminating your results

At the end of the semester, the expectation is that students have a complete manuscript/poster based on the pursuit of their research interests. You may plan to produce a manuscript for publication, but it is not necessary. While some of you may have similar projects to one another, it is also possible you will have quite different research interests. Moreover, the expectations of what a manuscript has that is of “publishable” quality may change depending on the field and journal one is targeting for publication. Accordingly, students are not expected to have the same research goals, and our time together in this class allows us to talk about the similarities as well as the differences across our research projects. Moreover, through the whole process, students will be asked to question their own stance regarding issues of social justice and equality that the research might uncover.

Your ideas may grow, change, clarify, and simplify themselves as you conduct the research. You will have multiple opportunities to receive feedback in this course, and these opportunities will lead to multiple rewrites of your document. You will also provide others with feedback. Research can often be made stronger by having generous and attentive interlocutors engaging with your work. 

You will have 4 assignments that will help you to complete your final paper or poster. I will give you feedback on the writing mechanics of their assignment, ideas, and content.
Some elements to consider developing a great final project are:
· Grammar & Mechanics
· Depth
· Flow & Structure
· Repetitiveness
· Research Quality
· Formatting



Graded Assignments are the following:
Participation and Peer review (20points): 
Collaboration is highly valued and a regular practice in research communities of practice. In this course, you are all valuable sources of insight for each other. The main source of supportive feedback will come from fellow students serving in the role of a critical colleague in the peer feedback sessions. It is expected that you will treat each other with respect at all times. It is further expected that you will comply with the student codes of conduct established by the University of Pittsburgh and the guidelines for Academic Integrity of the School of Education. 

IRB Training and Clearances (10 points) 
You will begin their exploration of ethical issues by completing two IRB training courses online on Research Integrity and on Human Subjects Research in the Social and Behavioral Sciences and submitting your certificates of completion. If you are conducting an action research study in a school, you will have to submit a copy of the credentials obtained for working with children. Upon submitting IRB certificates of completion, and a copy of the credentials (if needed), you will receive 5 points. 

Poster Presentation (20 points): 
Upon completion of your research projects, you will develop a poster to present your work at a scholarly gathering with students and faculty of the Foreign Language Education Program on the last week of class. Guidelines for this poster presentation will be posted on CANVAS. We will spend the last weeks of the course preparing for the presentation. 

Assignments #1-4 and Final Paper (50 points): 
Your Classroom Action Research Project is divided into four major tasks that you will submit to your instructor for feedback and grading. Your final paper should be around 8 -10 pages and is composed of the following parts: 
· DD Assignment #1 (10 points): Chapter 1  
· DD Assignment #2 (10 points): A revised version of Chapter 1, and Chapter 2 
· DD Assignment #3 (10 points): A revised version of Chapters 1 and 2, a Matrix of Key Studies/Data Collection Instruments, and a tentative Reference List.
· DD Assignment # 4 (20 points): A revised version of Chapters 1-2 and Matrix of Key Studies/Data Collection Instruments, a complete Chapter 3, and a Reference List. 



Summary of Assignments and Points 

	Assignment 
	Points Each 

	IRB Training 
	10

	Assignment #1  
 
	10 

	Assignment #2 
 
	10

	Assignment #3 
 
	10 

	Assignment #4 
 
	20 

	Poster Presentation 
 
	20 

	Peer Review
	10

	Participation
	10

	Total Points 
	100 



Evaluation
This course is evaluated on a 100-point scale. Letter grades are assigned based on the following:
A = 100-96	A- = 95-90	B+ = 89-87	B = 86-83	B- = 82- 80	C+ = 79-77	
C = 76-73	C- = 72-70	D+ = 69-67	D = 66-63	D - = 62-60	F = 59 or lower


Class Schedule, Assignment Dates, and Assigned Course Readings

	Module
	Dates
	Topic
	Activities/readings

	1
	  Jan 9

	· Course presentation
· Reading and criticizing action research summary projects
· Preparing a good outline
	https://www.csun.edu/eisner-education/educational-leadership-policy-studies/action-research-projects


	2
	  Jan 16

	· IRB
· Methodology and tool creation for data collection
· Plagiarism
· Writing your introduction
	Prepare a 5 minute presentation of your action research project
https://fixgerald.com/blog/cultural-differences-in-plagiarism
Burns, 2022 p. 31-70
Allan Feldman and Tarin Weiss University of Massachusetts Amherst http://people.umass.edu/~afeldman/ARreadingmaterials/WritingARReport.html
https://libguides.usc.edu/writingguide/literaturereview


	3
	  Jan 23
	· Teacher Stance in Research: looking for social justice: issues of equity and engagement
· Writing your Lit Review
· Writing your theoretical framework
· Start data collection
	· Cochran-Smith and Lytle (2009) chapter 5
· IRB credentials (copy of the certificates) assignment
· Peer Feedback session


	4
	Jan 30
	· Action researcher positionality
· How to write your Theoretical Framework
· How to write your Methods section
· Write a first draft of the methos section

	· Cochran-Smith and Lytle (2009) chapter 7
· Assignment 1

	5
	  Feb 6

	· Graphic representation of a project, 
· tool creation to organize data collected
· How to create a coding book
· Data storage and organization
· Analyzing your data
	· Burns (2022)

	6
	  Feb 13
	· How to write your results section
· Peer review of the methods
	· Peer review of the methods section
· Burns (2022), p. 165-173

	7
	  Feb 20

	· Ethical issues in action research
· Writing your conclusion section
	· Cochran-Smith and Lytle (2009) chapter 14
· Assignment 2


	8
	  Feb 27
	· Writing your recommendation section
· Peer review of the conclusion and reflection sections
	· Peer review Data Analysis section 
· Burns (2022), p. 176- 184

	*
	Mar 6
	· Spring Break
	

	9
	  Mar 13
Online class
	· Reflective inquiry, stance, and identity
Writing your reflection.

	· Assignment 3
· Cochran-Smith and Lytle (2009) chapter 14



	10
	  Mar 20
Online class
	· Teacher research as a struggle for humanization

	· Cochran-Smith and Lytle (2009) chapter 13
· Final Peer Review 


	11
	  Mar 27
	· How to create and present a poster from a paper to disseminate your results
· Individual feedback from the instructor
	· Burns (2022), p. 188-224
· Chavoshan (2020)

	12
	
  Apr 3
	· Final poster and presentations
	· Assignment 4
· Final Poster presentation





Required Materials


Burns, A., Edwards, E., and Ellis, N. J. (2022). Sustaining Action Research: A Practical Guide for Institutional Engagement. (First edition.). NY: NY. Routledge. (Available online through the Hilman Library)

Cochran-Smith, M. and Lytle, S.L. (2009). Inquiry as Stance: Practitioner Research for the Next Generation. Teachers College Press. (Available Online through the Hillman Library) 

Chavoshan, I (2020). The Poster: A Genre to Develop and Assess Academic English Writing Skills. In F. Troyan (Ed.) Genre in world language education. NY: NY. Routledge. (I will post the chapter in the module)

University of Southern California Libraries: “Research Guides: Organizing Your Social Science Research Paper” https://libguides.usc.edu/writingguide/theoreticalframework

Allan Feldman and Tarin Weiss University of Massachusetts Amherst http://people.umass.edu/~afeldman/ARreadingmaterials/WritingARReport.html

https://www.csun.edu/eisner-education/educational-leadership-policy-studies/action-research-projects
https://fixgerald.com/blog/cultural-differences-in-plagiarism

Additional Research Resources

Carnegie Foundation for the Advancement of Teaching: https://www.carnegiefoundation.org/
· See in particular: https://www.carnegiefoundation.org/resources/publications/learning-to-improve/

Lorna Hamilton & Connie Corbett-Whitter, Using Case Study in Educational Research. 2012. https://us.sagepub.com/en-us/nam/using-case-study-in-education-research/book237218#contents


Additional Research Resources on Self Study:
M. L. Hamilton, with S. Pinnegar, T. Russell, J. Loughran, and V. LaBoskey (Eds.), Reconceptualizing teaching practice: Self-study in teacher education (pp. 31–33). London: Falmer Press. 
Ellis, C. et al. (2011) “Autoethnography: An Overview. Forum Qualitative Sozialforschung / Forum: Qualitative Social Research, 12, (1), art. 1. http://nbn-resolving.de/urn:nbn:de:0114-fqs1101108. Accessed 01 April 2021 (Open access article)
Adams, Holman Jones, S. L., & Ellis, C. (2022). Handbook of autoethnography (Adams, S. L. Holman Jones, & C. Ellis, Eds.; Second edition.). Routledge. https://doi.org/10.4324/9780429431760 (available at the Pitt library)




